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Teacher-Student Relationship, Learning
Motivation and Learning Achievement in
Mathematics —A Verification Using PISA 2003
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ABSTRACT

Positive teacher-student relationship is an important component in schooling
because it is assumed to be affecting students’ learning achievement significantly.
The purposes of this study were: 1) to integrate literature on teacher-student
relationship, learning motivation, and learning achievement, 2) to propose a model
which included these three constructs, and 3) to test proposed model using empirical
data drawn from PISA 2003. This study verified the goodness of fit between empirical
data and theoretical model by using structural equation modeling. Survey respondents
were 4,410 secondary school students from Hong Kong. The statistical results showed
that the proposed model fitted with the observed data quite well, although the
Chi-square test was not so fit as expected, which is usually influenced by sample size.
Furthermore, effect analysis of latent variables supported current theories about
teacher-student relationship, learning motivation and learning achievement.
Discussions of these results and suggestions for further research are offered at the end
of this paper.
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T B R RES ) KPP AE R R ERNER GRS
Fio= RagFr28H e 6 L2 2 FAEI e Bd 0 L3
FoeniEAze o FFAM B RPIFFMESLS > 1 BRPEBREEH DR
(70T A Em A MR T A TR Y AL & - k(1 LT 01997
3 3 % 2003) -

BY R (1993)srEG RAFEFL T RERY EY 0 F 44 g1k Ko
FOEF H0F A i A #L A~ e 2% - Feeney, Christensen fv Maravick (1991) 7= 45 41
REFEAATFIFRERE S DF|Z T2 g RBpF2 M R THFAT - -
BE2EFTRIPH FEATERM F X 2P 13 o3 FERIE
AT fo RP AT e B4 3 R PR IR AT 1 Flpt R A B R E 4 o
TR It 8% % (Ang, 2005) » B ~ A a7 5 & 894 3 (Pianta,
Steinberg, & Rollins, 1995; Wentzel & Asher, 1995) » & Eig 4 @ i (Deci &
Ryan, 1985) 4 £ FlfF 2 B 4 ehB 8> ¥ L4 M hend & 4 o

B4 ABROIFHFIENE P AT RDEAREF L 2 FHA G B
P EE ARG E s o B AR AR T E ML ERGT L

( Caprara, Barbaranelli, Pastorelli, Bandura, & Zimbardo, 2000 ) - ?—F{#ﬁ o fF A
Mia2 SERIF 2 AR ESH AL prhE R RA T F 4 ﬁ??%’é:«“ﬁ*‘uéfﬁi&é %3
27 e4p B (Rubin, Bukowski, & Parker, 1998 ) -

*E Y 44 PISA W% :=E % (The Programme for International Student
Assessment > i fi- PISA) 2003 &5 RlenFAE > MEE X H 5 - LR BE R
(OECD, 2004) % »47% % - PISA L 25 R4 % 2 2 W15 gkenFE 4 > 7 pLpF
TEFA R A REER OB Bk S R E R RE AR
GRFRFRE CFAMGINER - ERRTLFNS BRI v T
BATIRGFFAN Gend £4 5§ L 5p At Fag gHlg s HEE
sl o ie @ BB 8 £ £ 3 (Crosnoe, Johnson & Glen, 2004; Davis, 2006; Klem
& Connell, 2004) > Fid A= R E ~ p L HRFNF P FE > {HEFIEEH 5
TOFLS BRI G EE- L% B2 (Freese, 1999) -

AW AL e AL P A RAR G A M Rehp Eo A MG
HEY R BT sz“ REEYRPOE YRS RN T MG
FVY B2 5g 4 S35 5 £ 2 PISA 2003 4 & % & T » &y 2o
BN e ER TR AR AT A M e B EF 2 B Y ia RS

S S O

AR S

- ~EP AR AR BT G

T OBEET A B IR A A G RI2 % (attachment theory ) ~ 3w #4872 35
( cognitive and motivational theories ) £ A+ ¢ 2 f& 3 % ( social ecological
theories ) » ™ F & i 2 o
(= )i I eh 2 R

BT FIR S A M (2 AR B Thehat W oo IR IGIL G & E frde

93



PR TR~ Y B e B S 2 S PISA2003 TR L 6

e

THZE M o g I P A Tl%i#ﬂ' FovEpA s A AR o A

FU0 RV AS A - ﬁ"fri—g B h el TR B Flpt 2 F B p AT EE e

ﬂ}rﬁ Foehi AR > F OO S BT iRX F‘@)@Emw?‘r Z+Es 451[’51 I E R

fo o Q gHEAD “LrL*f il A DK (B ER B A ) T o

im0 4 B % (Barrett, 1991; Bowlby, 1980; Bowlby, 2000; Bretherton, 1992;
Lynch & Cicchetti, 1997 ) -

PAIHGRABINECELE B A NI BN 0 Jlde- BIR T R LR
ﬁkm‘wiﬁﬁvﬁmﬁaﬁﬁ a%ﬂﬁ%v?%mﬁ#’ﬂ“AWﬂuﬂ
F - R R AT TR E- D EEE S S S R G M e L I T

AERRAEEDET RIS ELREDE 2 EGH DL ”ﬁﬁﬁgi%@é*if’a?ff?@
A VR m A # (Birch & Ladd, 1997; Davis & Lease, 2000; Levy, Blatt, & Shaver,
1998; Pianta & Steinberg, 1992 )> I &t & e 2 BE 03 ¥ R d 307 U hpR BRIk iE
e FREREE -

T ik “ITI“’ TRl E T A B G e R RGE R B E M T Y 8
Blis kenB £ 4 Ari7 5 i & (Elizabeth & Pianta, 2001) %f}iéﬁ%ﬁ:@«?
FRRBE T B AT H E'J& D eEE A B nﬁrgﬂ K 2 BHER R
nq‘ﬁfz?t“m%‘?* PP AR SRR e AR e 3B ﬁ*/a‘x/\%‘?&/éﬁv
7 &% K3 (Birch & Ladd 1997; Elicker, Egeland, & Sroufe, 1992; Howes,
Hamllton, & Matheson, 1994; Howes, Matheson, & Hamilton, 1994; Sroufe, 1983;
Van ljzendoorn, Sagi, & Lambermon, 1992) -

(= )Fs 838 4 peL
Fle 3k IR hde BR A B T S RS B Thepad W S8 RLEEET 4 B (R
BART TR E oK E Ol R o
PEREFRSCEREAFER L 8 QPR L o R A SRR (joint
activity) » F] 3 S A REFRAL S chd d o A BAREFLE 5 oRRKEE
b o F L F RO FANGY ORFELLEIIET S EREY > R
BRI S LB 2 pE o MR AT L G 75 b g ik R (Demaray,

Malecki, Reueger, Brown, & Summers, 2009; Ellonen, Kaariainen, & Autio, 2008;

LaRusso, Romer, & Selman, 2008; Suldo, et al, 2009 ) - §_#x » 4% eiafF 4 B T2 & it

RAFEANEYHEE TN 58 Y (Rietz, 2001) o #EF 2 B < 83 3§ 91

FEHNRFEY F 4 B4 5 64 L F 2 8 el 4 (Pianta, Hamre,

& Allen, 2012) - igm%gﬂtg B E Y R BFLRRR LS v g

T EAHEROE R FHEATEXFEIERIFEF LRV
R R (Halllnan, 2008; Larson, 2012; Montalvo, Mansfield, & Miller,
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V&P #REZHHIFLII TR B L e E TE o 5 R FIRKE &
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Bl ot E ) %o L - §E
CACHE YA R HFEART i%%éiﬁvp?i@ L RAE € B AT
24 B "‘*r‘%%‘rm?ﬁf’r A RFE AL Ao R ERE F Y BN R
(Davis, 2003 ) © B4cf ~ £ (2002) 25 7 ‘vﬁl%;]]\ i b FOEF IR TR BE
R L AR S ER S L E R T L
BY 22§ HEIAXRTEVEFI ARy MERE > g4
VHEEERIHERRE2Z2AE N AFAMGETEREY KT 54
Yo as o 3R 4L (2009) » | FIFFA RS - fﬂ;iﬁ’.% Foig ~ % &
IE YR VEF AR L] Ja\ﬂm/%ii—%i?%'}ﬁ’i'»;‘,%ir%z‘gim%”i;@
%7}% & B R ATfE B o Bagp AN E LIE: BT W gk e S
;’z‘ ré‘nf—‘ﬁ s lE R R ES 0 FFERKT PR R o ’*%gd
S K K ez TS ol " BB ST I %4 FYH#E TRER S N
BiLHPSHE B F 2o HHERSE (f X3 >2009) A6
T ATRIE I A B RRT 0 g5 d KEWRE > Ea PEEL HEY f’qﬁk‘
228 % (Minuchin & Shapiro, 1983; Perry, 1998; Turner& Meyer 2000); M #h 2h
s IEFAH Y G PR o A TR 5&& AREE BRI ‘3@
FRAR Rk id zm%‘ﬂ#%*u R ac s wa\—"/fﬁia‘%ﬁ
Ferk ufF 4 Btz 3 Bt /@’* L gL l&xaf&ﬁ'ém%‘? ERN N SR 2 g) S
Fotiswmuaagiayg 'E‘?IE?F“’F”L’%‘? EAL & *%\ﬁ*l’aéil”*(% Rz
2009) 5 AP B F K+ GG fF 2 Fﬁ? GEEAEY ARG Mo A BB B o
Cassidy £2 Lynn (1991 ) ~ Grolnick £ Slowiaczek (1994 ) —”fsa‘ﬁ VEF 4 B e B
¥R G > BRI LAY R o 2 FaoamiFd B GRPET 2 HE RO
PFor o R P gy H R Connell &2 Wellborn (1991) mw 1 » & ﬁ«k?
ALREREA O BFAA LRF OB SR LN E L HEAR
BB GRBEE T UIER s PHEROE 2R 0 BT B HIERE P m%
EAmF o { EB T Bk FiokFOFEL 25%ME > 7 ILTERE
AEHFRAOPEOBRE EMIFRPEL DR EIRE M o p R AFA M REE
iﬂkm‘?%" B BAFAEY BB gL e
ZE 2 B gL
j;%@;Lphré,ﬁqgn E_’%ﬁ%ﬁap 7 — bﬁhﬁ E ¢ Amfg ,47}-\??,_,,,&4,—
o R AR F 2 A i 4 g *'?’“ L“ﬁﬂé“ epF 4 B RN LR iR
e ds s ELEL > T RIS B A A KR Pb’?%’”” % ¢ 4 3 (Bronfenbrenner &
Crouter, 1983; Cobb & Yackel, 1996; Goldstein, 1999; Hamllton, 1983; Oldfather &
Dahl, 1994; Page, 1987; Rogoff, 1996; Tharp, Estrada, Dalton, & Yamauchi, 2000;
Turner & Meyer, 2000 ) - 4+ § < ftﬁm‘wr‘ TR A M R A KT EERWRY
{F ERENE R g B e (b *R,qrﬂ‘ s M AR & L@ mf’?’“«@ﬁ_"h’i B4
Boat o Bl 0 A M et f e L Be AR S ¢ RS AR ¢ KT8
A BB AR B B Y AR Rk ¢ B Aok ﬁm #
m’F‘” ARG B R Y H R g R @ L6 ihd
A FED wFA M AP E A B2 v (DeVries & Zan, 1996; Goldstem
1999; Oldfather & Dahl, 1994; Wells, 1996 ) o 4% * A+ ¢ = it Borp LEBLTAT T 0 1 &
FRT A EF oAk €243 & (Davis, 2003; Hughes, Cavell, & Jackson, 1999 ) -

1.4 gk

SLE S E LD Y B 0 AT LA ] E - AR
HESN Y S RS L LIS IEE L I S ] g
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FRAR T B R R kRS L S — 1 PISA2003 TR AL 5 b
Bl ET ¥ - L - {8
¥ a\%mﬁf‘:& ’ i‘u{:‘_ it #Lgk (Cotterell, 1992; Lee & Loeb, 2000; Slavin, 1989;
Solomon, Watson, & Battistich, 2001 ) -
PECH BER: S R
B2 BE TheAd € 2 ﬁﬁ’*?ﬂ FENHGRETRE Ir'f&m;\*af# JERELT
imﬁwﬁ?i%Jm&hw%C%ﬁ BT ) AL gL RS (Ao T dig)
AR T E 7 uif%’f;% A FE T ~EE g4 - Cobbgr Yackel (1996 ) # 3 45 o1 >
KIFBEE I HFE LN e L ﬂ—_ﬂﬁ#/i‘ﬂ,_{ AR AL B rde® AR E RS
Eiro o B R X EW v X ﬁﬁﬁﬁi@#ﬁ&%ﬁ o R T EF A MR AL D
o KEFESNRSF L LR B iE A B e gk o d St
FEIHEY ﬁﬂtﬁ—‘f—?’&? Grenjd o AL HFFERFLRIRET  FAH
P24 B Tk era@ 22 5% (McCallum, 2001; Muller, Katz, & Dance, 1999 ) 124+ ¢ 2 #
BB 5 RAHEE Y T PR fReEfaE i A M ¢ ERAR AR EIRET
KEFL B 4 1S M GahEF (Cole, Maxwell, & Martin, 1997; Juvonen &
Murdock, 1993; Muller, et al., 1999; Tal & Babad, 1990; Wentzel, 1994 ) ~ k3 &2 &
R¥H 7 FF5 (Anderman & Anderman, 1999; Anderman & Midgley, 1997;
Midgley, Anderman, & Hicks, 1995) % > g #b > 4k ¢ 224 i & 7 037 § 6 4
g 2 Y 4p M 7 7 (Finders, 1997; Goldstein, 1999; Manke, 1997; McCallum, 2001,
Mergendoller & Packer, 1985; Muller, et al., 1999; Oldfather & Dahl, 1994; Page,
1987) o pl4cMuller® (1999) # 3R » #ofF A E £ F & o p PP Z A B 4o 2
FAoGpE ¥ Y pOF R e T2 0 TPy Rz F5 - FFEEE -
Page (1987) *4; % » % v & 53‘1‘#?‘;* G A Y BB RET Y 4
BE 2 vk g B (BlAcfi % > RS S ) & AR fpEE R = (5]
doie  AFE E L RNF K)o
j@}*gé fL Be e mﬁ{ﬁéi P REFEE A ff a2 s PERICRE
R BN A M "‘1‘“1‘@ RREWRE ORI AV ERRE  F R 1"7
ﬁ*?WﬁLEQ“°w%mpimﬂ_“W&Twﬂ%W$éﬁ’%”ﬁiW
Hkt b i b > B B B R ehid B E BT S R g ek

d PaEadp MR A 45 T e fF 2 B TR IR S 4R 7 é’w“fmqb— N R ¥ L]
L:’i’?}.*_g 2 it B~ o Davis (2003) 33 nwf,;mp”m g5 L g Fle
g4 52 ’ﬁ?#&ﬁ«émsfﬂ MiaE TR S 27 B4 5 AFFT 2 ik PISA 5 )
AT PBAm%?ﬁ?Lmﬁﬁ*’*“”%%ﬂmﬁﬁ»mntw
’A’f}’;PISAZOO3 B AR LY FPE LAY ARERED e AT B Y
%é*ﬁi%ﬁ&?%#ﬁiﬁwﬁa%ﬁo

B AP MG

EHEY S IEHE A E L L & > T 1960 £ & 5 <+
B IRACH R OB RS LF L R ngm‘_ﬂfﬁ gg;gg—r =N
LRI FP G HEYRROPRIEG G5 s HFHE LD
AT E R AR G TR chdp B IR o
(=) Hn2H

FLAAMBEAE FERFLED WD AT AP BAFL A2 T UG
W H 2 PR 2 A g P b oo 4295 Thorndike (1898 ) % = (law of
effect) FE AT N EE - BELIFAFIE LS AEEHF R A

96



BB BV B e K st 2 S — 1 PISA2008 TR G b

Bl A ET] ¥ LB

PR A ME @B 5 en(7 5 R 4 o Skinner (1974) Mok i o FiE kA

SUE SR RSP HF IOk T EFIIHBS A M H NPT o T
5 € PR A R MR G o

GF AR R AT L R L G R IRk g K [ R R )
s AL L o blde AL E L P RE AR O REF LB P B¢
58 (social reinforcement) » 4o v FHAE AF 4 B A LR f B % Aoik )t
R R O et S

Fad vaFlieduwdrsada g4 e £ &N (secondary
reinforcement) o 4% fa @)} P k@ 3 > B Ao X FenB E > el PEELH D
HE AT AT A TR OB R ROERIGE AR FIE A
HPISASERGF Y 43 > IBHBEP T A7 U EFani ko a5l
HEY b o Fpt > B-PISASEP ¥ o1 BEF s » F Y Bl 244 -
(=) A F e PG g 2
14+ ¢ 3123, (social cognitive theory )

Bandura (1986) B2 fXFy fasf i & B 4 75 05 4 B LF B
A FER 2R A BARE 0 B A G B AR R IR B RF o AT R
R aF o B F BAE RIS REGLAH E T REH A S gk
% o5 Bandura ez BAMEF AR R F B P B L FHRHREL L
oA TH L ERBA IR TG EEIE ) B A IRUTAEEd B A e
R EFERL A -

i g ATIG LA MF R A TS AL R DB B A e P R
2R L P AR fz‘rfé.i?f % 5% 0 T Bandura frfLep ok

(self-efficacy ) ( Bandura, 1977a, 1982, 1986, 1993, 1995, 1997; Schunk, 1989, 1994;
Zimmerman, 1995 ) -

BRASKNT UL G E LG R B BAE e h- MERT 5 Ak
BeA L F T YA KRR DE LT IR KR Aok A { B o T p Ak
gt LAY 40 L5 % o8 44 (Bandura, 1977b; Schunk, 1990 )« F]. -
ARG EP-PISAIKE p 2oci s BV B PRl Epik -

2.8 #F % @124 (expectancy-value theories )

B oS Y F Y B eng] Atkinson (1964) s 3n i BREI O~ B2 G €
LHRES o LB LE A PLiE e Ra o AR Bk F R T RS S
P ER ARSI A FEL RN FEHRT L IR NE R -

BRI E LN SHEHEPF BEFEF L PAAR R ER? (7
Eccles, 1983; Eccles, Wigfield, & Schiefele, 1998) & % 7 it ¢ 32848 (“A 2B
I EAE)EEPAG Y (“CRAEREENFEARRL ERELE NG
) I AR (YBAeAR T e REk AT R A A ER” ) R ) F
Wom T E D BEV e A A RS T B E AR (Eccles, 1983, 2005; Eccles et
al., 1998; Pintrinch, 1988; Wigfield, 1994; Wigfield & Eccles, 2002 ) » #p {F = x5 §_1t
WA KES -

¥ - B# o 2 F_p A A A (self-schema) o 4 2z 4% ( affective
memories ) o - H e fadp A B A B SH TN FH DERESR o p AT
PB4 p ApEs (self-concept) b i&# Bandura e p ooy 2
wmAp o e 3 4% & g 7 (Balter, & Tamis-LeMonda, 2006; Eccles, & Wigfield,
2002)c d ¥ p ARFEEYBP OS2 - o8 f A REE R P BHDp A
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Bl ot E ) %o L - §E
& & EP-PISARER ¢ p AL S FY BRI E4pike - -
3. A 12 (Intrinsic motivation )

ARG MRS L kb R e s
W i B i L BB PRAT YA b RS RIS TR
B0 ¥ - fafEfen i B 41}% +§§a@r;’r'az BT Ha T rBgY
ﬁ%i‘éfﬁ A e fﬂ.a?”*ij‘{— FaH 5% -

TR LT R A AR AR E I N e L 4 B g
’L‘fﬁﬁ&:
()i T4 € 5 B 5 4

White (1959) 35 A %2 B3 M E R > T 23k -4 >0 TEHEY

K BIRE o Flot > BY 25 F a4 A - ﬁé% 4 5 4 oPlaget (1952)

1

pas)

SR - LR 21 EF AR F BN A B o BAG - & H
e A AR R 0 RIDE SV L3 xim”igﬁg—"ﬁﬂ%\rm};igb » W (TG td
EaE PR B - I
()& Fz74

Berlyne (1966) - Hunt (1965) ¥ Kagan (1972) TIhe AR 2 TR R
gi,wzﬂ\ngmw%ﬂp*fwami EfeiEd o WIS HAJSBEY L a

B sa¥ R et e 3 g 4 v A (Hunter, Ames & Koopman 1983)- #7# 1
Tk 7 P > ,T*iirPE Eirend § o BRE EE L3R 0B 0 RIS WIRT -
(3)p it

PR~ LG p A 236 (self-determination) » deCharms (1976, 1984 ) ~
Deci (1975) ~ Deci ¥2 Ryan (1985) izu* %Jz 33 White (1959) 3% 11 e 48 5
;?f'ﬂb 34 mp\ L_fhﬁk » {_f3 ][g;,gé‘re", 7‘1-\;—}3 Lﬁvm_@}%\o 7"<rr1 » B /\4’, B a4 ;\5&}}3
FEDT AN B PREEA R A RE SR PR BIEG PRER S AR
e 3 SR Gl o8 A
(2) Baen iR

Fu”‘f"u BA:R ? mvu’rf';m Eu E\!"'%I ’L_;i’_ﬁ‘r’ N ? iy IR &E‘l Rl 4 ‘fj’_i Z‘i‘“% ‘T‘g‘
AR N e R K e F.uffsﬁﬁ;_ M LB R GiE AR o BE AR Ao 0 2F S R
WE RENEEE Ty v 28 (Saarni, Mumme, & Campos, 1998) > » F -
Ak g I B R E F M AR 2 FauT (Eagly & Chaiken, 1998; Schwarz &
Clore, 1996; Zajonc, 1998 ) iz B uiv B § ¥ I A fip 7 1 ¢ o 82783 § usr
AL -&r’F#mﬁP,frl% BRI AL g LATTE A P EES S p A LKFW?KG 5]‘3-“”
fe a%:vrs e p ATy X|ETE P RS B A% nariv B4 & @ hiE 1}%‘;
M 2h F‘”‘ M ENR AT A BERBHE Y A > FlE kP fRieEE T
&

Krapp, Hidi £ Renninger (1992) #& ! = 847 7 BLEL !
(1) ARS8 5 B 4 7

A EARE A REFTY pF R LH % (Krappetal,1992) - i+ 8485 §
W B g s B a4 -&F_ﬂ'}gfh FE -~ F & Bl T % o 8 Eccles
éfwmmdmﬁbﬁtﬁﬁww’ﬁﬁﬂﬁﬁﬁﬂé EHERP DRE (N E
BoBcE B ) %Fﬁ*i ﬂﬁ@“%ﬁﬁﬁ)‘%AiQC%iﬁ&
FRAE ) B A3 hE L (“BRFHAH T AL L”) (Schiefeke, Krapp &
Winteler, 1992 ) -
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Pl e $o Lo 4
(2) ARBAEL & TR 7 ABAFREF]F

¥- By E*;Lm—’ w ARG R EAR R R G ABTYREE T TR G
FABM o FABGPRR T AL A 4 B 24 (situational interest) » T IE IR E B R
FABe Ik (Krapp etal, 1992) o v iy S4B 2 2 L H e 0 L
BREAZE I EFDBRBEFT AL HRA -

(3) AREAB 5 w2k i

2R Fif‘ﬁ*’kﬂ‘ cH - A IR R AL 2 FRRT O BB A EAR S G 4B TR R
Fitta A4 BAE 24 (Krappetal, 1992) -

B PISAREDR @ § § #48 ¢ L R-BABAR G %A%?(%ﬂiﬁ%ﬁﬁwﬁﬁ
e 5 ) BT i (AN IRE T E Pl F 0 1 A ) B4E0 0 T 0
HEEV LN EYBRORIEHE-

245 Pintrich ¥2 Schunk (2002) ~ Ryan £ Deci (2000) %= % » & ¥
SIECE AR oh LN R 33"’*#" TR BF Y p v o
LHY P LR IR PHE ’ﬁ@ﬁi,a“ﬁﬁtmﬁ R R
VR e EY 20 2ANE LA R R B4 i L L5
Fﬁ:?i‘: Il,ﬁﬂ;ﬁ ;F'Ff'\o

Eccles &2 Wigfield (1985) s 3 # > X HF B ¢ PR RS > 2

TSRS Y > 2 A5 ’é’%iﬁﬁgé’fﬂ}i BB o :}7%&“" IJ.ET"F",?:]?\ RIE- AN O
ﬁ%‘? dehz f @ 0 S xki @ (attainment value) ~ P st #As T & (intrinsic or
interest value ) ~ »c* # & (utility value) - fie & + #1252 PISA 2 A 4K % » &
TXA PISAXID ¢ EPr BEY S PR B ¢ 51 LB Aokl
AR Y S e R St T H B B LR R

# 1
ﬂﬂjﬂz
R
7

E%(*“J

ENRN N I fﬁﬁw"g ?G\ﬁmiﬁfﬁpi

FABGY & GG ] KPRFS FLEYS P L R g
AR EF A FRE (Camp, 2011) - @ F 2 chfdr o EEF A B RY - B
M gtiEse > v & Bﬁﬁ‘?} A HES TR B 4 &R (Allen &Allen,
2009; Pianta, Hamre, & Allen, 2012) -

FEKFAAF AL MENF M GHLEF LS PR RIPM Y L%
TEM KL RBENNELAEY B 2D *E’?%E"?i?rig AL Ay .2;_
( Brophy, 1998; Brophy & Kher, 1985; Davis, 2006; Oldfather & Dahl, 1994 ) -
Rickards £ Greenslade (2012) # 2 %t 2 %k B 4 4 £ 54 S35 A% 28 %1
fOAAFEF A M T2 Dok EF A AR 3 XY el HE Y hE
Wbt R RRFRIZEVY PR I L PR EERFR S DLEER
HhERE L K FE = e # % (Hamre, & Pianta > 2005 ; Wyrick, 2011) -
LFAEE-Hhgd > Veapr 2 B EE S g e & F1F (Alexander,
Entwisle, & Kabbani, 2001 ) - Davidson §= Lang (1960) =%~ 3 ##h > £ 5§ 4 %
Frpe X f}(ﬁﬁmi': ] I}:ﬁ&g}ﬂ, o - ﬁﬁ"ﬁ AL Y A o K
F“ﬁ%?%ﬁﬁ“““?4m§ ”kﬂéwaoﬁ%&%4—1a3¢%w5m%
V-2 g P88 4 8y 2c (VP4 0 2009) @ 24FenfF 2 B AR 2
BRERAF DR TR ﬁrf%rﬁ% FORFET -RERE-RFPE KPR
£E AR RS (L HF2000)0 o £4REI P LRI £ I
Freng € 2B ¥ A §;$¢@ﬁ F R i ﬁ%*ﬁ%Fﬂﬁ?é & o
e KEWENp s Ea v g S d Fagrr (54405 2011)-
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PR TR~ Y B e B S 2 S PISA2003 TR L 6
Bl ot E ) %o L - §E
FIFRLRERAFAMGORTA e e pBREE p RN BE
B e v 0 gk g £ (Clinchy, 2002; Eccles & Midgley, 1989; Feldlaufer, Midgley,
& Eccles, 1988; Gheen, Hruda, Middleton, & Midgley, 2000; Kegan, 1994; Midgley,
Middleton, Gheen, & Kumar, 2002) - 3 B -] & ~ % fa FlfF 2 B f"*ﬁ?i’é&»‘fj&ﬁ%ﬂ
m}?ﬁ,b’??-’-’ﬁ 1’?13&?1“57”'&537’“%”15\*?4#;{1 E2_ b 7 l__g-‘g”ﬁ
IrF FIHE o R S R AR Yafe R B fp B B 7R T
PREA R p CEFE Y AL o i HEF ¥k B (Hamre & Pianta,
2001; Hughes, Luo, Kwok, & Loyd, 2008) o Ladd, Birch 22 Buhs (1999) %= 7 %
Mo 23 ePF S R Pl P REF2 FF S A fe 4857 B B A oip M g
PEEE ﬁ‘u LA 2 oA I RFORPRERFOTFREAESELIEE
ﬁ-‘&#}i k5 % 4p B - Gehlbach, Brinkworth ¥ Harris (2012 ) e%#= 7 2 % { 4£3% > 4r
KT E L Y ’iﬁ’u TS Lo B F R AL AN G 5
L
BEAR G ARG T L BEor o FF 2 B x‘*mﬂ»@'fg BAierd BUEFLTE s
FEFT RO E b afrd MR 8 E 23k 4p§ oM i -Davis( 2001, 2003,
ZWQWFQSP”%ﬁAﬂ§W4Mﬂﬁ§ ‘%7Wﬁﬁw%ﬁﬁpdmmn
(2001) 2@ B4 ZEy g 2iEABEAY  FREF2ZMGETIE L DE
T4 BEF M "F'EFFs‘_ B RARIL D B 0T & AR o Klem £2 Connell(2004)
R &) ;ﬁu\mﬁﬂ;} Do F B R LI AR EMIR S D
BYRBMEFHE T g F g LHFE AP B Y A & &;w« EE AT |
¥ oFreese (1999) M3 P A AT ¥ % BFRKFOMIREE 4 FEP 5 .697
AR o BB LT TR T B R~ i L B E o 44 4o(1980)
FPELFRFLERGREE L 2 FE L5k b ob s S BRFE U4 fr 2 B 07
HE 4 P~ & 235 B F g8 (Umbach & Wawrzynski, 2005; Ullah &
Wilson, 2007 ) - Barile, Ifonohue Anthony, Baker, Weaver ¥ Henrich (2012) #= 3
Pldp AR FAEg LS EHE A o Rl aiaaer W*EF“
Mg ?  RBFAFEIR-FPL ARG LIEY R 2T 845 ¥
KEFHE 4 g & *"fiﬁﬁc‘:t&-@\za%‘?ﬂl%‘?;q\,rh ¥ aeagd %““:Lﬂ% AL *
-

Ra Ma&Yi (2009) w7 3 4r s > frd B el R R EF 4 ahk T r&r
Ll AL TR S R T AR D
B R AF LT R TR AR E m,dzgfs T B SR I AR R S S I S
B FEF AP e REFLE ML rfﬂ?u‘%l

FE 3 mvlﬁ%ﬁ"/éﬁ'" R0 SN UEN Bk of = D Gk 2 R Vol o Pl
FAFIFR 4D < B2 o 485 BT SRS o gt o X T g Y LA L A
GHRAFAFE IR P F AT o ARG RP TS

iﬁ§%$$’%aaﬁ%m§*m§3%%£m§”%%w’@%§§im§

'}q‘:’%\'jjyt. Razmapy sk i B 2 4R B e 2 SREARAM G AT G

TOFERRET A B A-BE Y -8 Y ;\:i}bmﬁﬂ Ho o 2 M EHRBM TR A T V-
,}3—«‘},_17&3;“7 *3_ ‘E“f’riﬁc"&m*ﬁ Lo

;\pi%;;
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FRAM T FY BB B B RS L St PISA2003 AL % 6
REEIE I R 1
- FLHR
d\P A5 F LB~ OECD *t 2003 # #H 7 W § 4 =83+ 4 (PISA) ¥
BERTH Rl s o AAT8 0 MR ARER LD -G ok RS 4410 ¢
Hoe 94 Afh 2176 4 >~ 4 A3 2234 4 o
A E R AR R B PR A K B R (two-stage stratified sample) o % - F¥
L RSN SRl s EE R Ll B
REFAle o2 FRO-ZIFABER P2 FREG FE A FR L F ¢
_w(?iﬁﬁ%ﬂ%%wﬂOﬂDﬁé%ﬁﬁ-?i“@PA‘%ﬁ&§ﬁ°
ORI SEERY > B 35 LT A AEE S > L 145 H
¥ 4478 =8 4 %2kt PR % 3=t ( HKPISA Center, 2005, OECD,
2005:46-47 ) «

NER S-S5 ST 3 8 & S0

ﬂwugt%‘f%‘fﬂwgiﬁv RN TEFIM G FY B RFF LA
(%@U’”Vﬁ HF A
%w ﬁ*%ﬂ‘ﬁ?@
= BAEL %Iﬁmﬁ% s A MR
FEFAR-

BE Sz BELEA %Piﬁi
%&g ﬂﬂi ,bg; gsiﬁq,bgg z:gﬁ;:

2229¢

A1 |  |EB42| B3| |ER4E4

T A
R
SR
B

ZRIR | | s FEHEE 1 2
1 1 1 1
w

LR A S S S A L




FRAM T F Y BB R F SR L St PISA2003 T G 6
Plsk s Ea B Lo 48

R A L R LT
AP TR MG BV BRI RS E SN AN AR A
Jgiﬁsﬁ&ﬁgt§§§gg\lﬁ?g BRI dwﬁ;,jgif& 13 1 % E s o5t
E rwzﬁ.i PRI E4pth o T ERP L Fw TR T & H 57 OECD
(2005)
(=) 2GRl EhE
thpg Y o TEAM G - BIEHELE PISA2003 ;"%ﬁ?‘ﬁ"”" ¢ g2
St T E AR AT A ;\m#F,Jfﬂ (index)» » # 3 ¥ A {711 CFA Bt
%IE,ALE{\EI}"JFVII]}‘?gQIE’A\ 3/,#"?%' ’FEG\‘%’FE;\.\%#‘X’FE
*oofE iR Mk 0T EAP 5
1. 2 foX iFip it
el Kk S
SR R AR BER
BAF RO REpEIE > KEFE W DS
jgﬁg N ;f’f‘]’_:‘ﬁ';jf‘i\“ o
AP TR F R (IRT) #4 A4 fic > Sof g iR A Ak g F » &
LB AE R \,m,H\ev -ang;m K % (OECD, 2005) °
(=) ¥ &#poRlEhE
REFY O TEY S BRI BRI S RS HEE Y ES T
St THE P Aoni o THREp AME o TERES Y R F BRI
Bd B AP Pt o
1 1 B
FEY G B Rt p ¢ 3
(A) ¥4 pEFFE > LF5 vkt ivgg §les
(B) Fh#F L EiFmch, FIZ v HAHd BfrA KRG 24 5
(C) S F-FEL L F] L ARK B E g LR T
(D) 5 ¢ “TH Pl g 4 > HrABk P51 iF G et o
FpEERER G e B FAEE > AR AT A L T2
b LGP F RS %U%ﬁ’éﬁiﬁi’%/gig”&ﬁmﬂnﬁ@
#4%55 (OECD, 2005) -
2. BcH p Aoy
¢ g 73 BRI EF 2 40 F p Ao onR SAED R M L & R R R
AR BT > £ F ; 3 e 59 3 4R ‘?*gmss:ﬁ/w\“v'lf E¥ 5

ok~ N

Ay s R R s 3
‘“‘”ﬁf?“‘“*”ﬁf?wmi R
(A) 7 LS A B e v g
(B) 33 N % Tk ;fLrp*:’,Lb % Ty

(C) FrFm PR NFET ??év’%-;z"@;

(D) 4R A h@l 2

(E) & 2147 2 3x+5=17 4254

(F) $%1:10,000 ] = e Bl F > 5017 2 & 4 cd BERAE ;
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BB TR S Y BB iR R S e tst 2 S — PISA2003 TR AL 5 b
BB ET] F o Lo R
(G) f& I8 112(x+3)=(x+3)(x-3) e F75¢ ;
(H)#%- 52 ’T’%j‘/“" E°
PR TGP F It R SRR 0 AT B 2 Sicd p
Ao LR AR B (OECD, 2005) -
3. H pAug
SRR = TIES T SRy
(A) Xch#cE 2435 (F % 38),
(B) A chfich & % (ks
(C) tticl & » 5 @ b
(D) #-ERE HEFENEL PP 2 -
(B) BB > TR AEPHITE > X TR -
bR AT XSO BF IL e ko 2 AR 0 AT F 4 Y
B WD p ;*\"Fﬁf.,u (OECD, 2005) -
4. HEF Y B
F e REF AT o Y AL JEP 4o
(A) AEERF T MEF DE
(B) Ay & #F 3%
(C) A ¢ p e iTHHI > F1 57 P (B 5] 848
(D) A $30icg 3% Lrgfi lEhdd o g ®AE
B e g A R RINRE RN S AR Ay &
¥ #agdxy (OECD, 20)
(=) &%‘?%‘?”ﬁsﬁ%ﬁvi?ﬂ#ﬁﬁ%
KET T 2 ﬁ;;?g_—;_;\,ra,ﬁ* B dp % 0 # % A PISA 2003 #t+ 15 & § 2 #riach
B e BRI RN S AR PEE NN - B
(plausible value ) 4 fic e 17§ BRI @K it 4 ehib s F ¢ o 3o Bodic e d0iT 2
A PR F 2 3R 4o (2008) G B 0 AT 'rﬁir EWE B
BEH AN RS AR TS AT ERE ARG - A LSS
j:’#%\';T"tﬂ P2 #ﬁﬁ‘—

N R

AT 1 AMOS 16.0 7 felit 2 AHMEF TR L4 - TR A F D EL
e Y 56% RAEY Hk/»\ﬁwléxpf{ FEFHG S licmt o M a=05 5 SR EF K
W o F mf; Hair, Anderson, Tatham £ Black (1998) ¢ % » #ARHE 27 &
3 w3+ (offending estimates ) % #=#-- ;¢ cnfr 8 i fie & (overall model fit) 22 p
R AR (fit of internal structure model ) -

BaET R

3 MPISA20034 24,4104 2 A 474 & 0 B F ARG EREZ TR R
fe B % B o d 3 AMOS16.0% %3+ & % 3 88 9F & mﬁx PE 0252 (maximum
Iikelihood) 3 % %3 % &4 fe (multivariate normality distribution ) iz A=

[£54 %E%sﬂ\iﬁo)i o AT IRAFELR B IREER KR
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Wiwﬁ~§?§%ﬁ&§§%$$ﬁﬁzﬁg—wPBAmmgﬁe;m
Blo S ET - L -4
( multivariate kurtosis ) 3 23.76 » ¥>=2752.23 > p<.001 > % %78 % B (2@ A
-0.11~1.79 2. & » % %#icE 2-074~0332L F » Bgor AP T R EFT T AR
5 SIEF A fie ehRE o
B2 2% Joreskog £2 Sérbom (1993) &k % TR L LT B A fepF o 7T
A fep d 2 (asymptotic distribution free), e #1743 (Diamantopoulos &
Siguaw, 2000; Olsson, Foss, Troye, & Howell, 2000 ) 45 1 ,ﬁn\ e pod R AR &
A b URATOEZELEASRDEE A S i LG 5@—;—;’ %
P A FRIMERGERESA 25 ] EHBITAL LHEE 2
~ 'ﬁﬁ’?‘% b1 VA S EAN "Mr?’ —; v ek ’F‘f,lll/z‘ v H e = ‘L/Z‘ [ ﬁ’&‘fﬁ'mwu‘a 4’3"?
Fewd FRAPT LI BRERTAES  LRAERE % 0§ R
MR B3 25 Tl AT R RS PEE R ARGV e R e B o
_\gwwgﬁ~§”%ﬁﬁ&§§iﬁwﬁi&mim& Y S
dew At > AMOS BBt B3R ZAR IS LT AL R R
EEERS O e R R R R T T
(=) HeARFF2BETE Y ﬁ%ﬁﬁﬁh’&%‘?%‘?”ﬁ*ﬁﬁﬁiﬁ g J° i 3t
Hair, Anderson Tatham £2 Black (1998 ) 4n MEPF PR FAF
GREARE T R G FARES SR L (LY 95 ) AT
T AR o +’7#§z\ 1) A ehim g kil ok L4 %% 0 975 F;‘I—&%EL
$0i2 001 &g ¥ K8 > 22000507 § B < R 2 FIRAR i ¢ 7 kv
F R G AREL FPLARAE AP R R G

PLIFIRG FVEBARFRFIRES DT FEEFEI R FF REE

B EEm tie iR

Al < FFA MG 1.00 0.64
fFd 2 < FFAB R 1.24 .03 36.36%** 0.70
P23 < ARG 1.35 .04 37.87%** 0.75
BFA 4 < FFA MG 1.07 .03 35.47*** 0.68
R4 5 < fFA MG 1.08 .03 33.22%** 0.62
1 BRI < BV Hs 1.00 0.63
BASLR <- B Y i 1.09 .03 33.50%*** 0.59
BAPLE  <- By s 1.36 .03 42 AT*** 0.81
B 45 - By & 1.52 .04 43 54x** 0.88
FEAE < HEFE I 1.12 .01 181.88*** 0.97
S e <-- HEFESR 1.07 .01 158.30%** 0.95
PFE R < BEFEAR 1.03 .01 191.01%** 0.97
£ <-- HEF LR 1.00 0.97
FY&is < [FAIHG 40 .03 14.58*** 0.28
EEEE I < FYHR 71.98 2.81 25.62%** 0.44
el 21 .01 39.47x** 0.59
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FRA M0 o BV B R F B RS L S PISA2003 FALE 4 6
BB ET] F o Lo R

et B i tie it A S

e2 .23 .01 36.48*** 0.51
e3 .20 .01 33.14*** 0.44
ed 19 .01 37.84*** 0.54
e5 27 .01 40.27%** 0.62
e6 43 .01 42.05%** 0.60
e’ .63 .02 43.04*** 0.65
e8 27 .01 30.66*** 0.34
e9 .20 .01 22.20*** 0.23
el0 644.82 18.75 34.40*** 0.06
ell 950.52 24.12 39.42%** 0.10
el2 444.14 1412 31.45%** 0.05
el3 471.29 14.16 33.28*** 0.06
eld 6159.12 14451 42.62%** 0.81
el5 27 .01 21.93*** 0.92
*xxp<.001

() FF2MGR-8Y B e Bk St R e R
ECRE iR fe B T % ¥ i fe & (measures of absolute fit) - 3 i if e &
(incremental fit measures ) £2 4 i i§ fie & (parsimonious fit measures ) 4v 12 3&i5

GHERARAAIZAFIERBEZT AL SRS PR ELRR  HERRA
ARABERAERN RS R AR AR o

BEHEFEARA DG > Z22] N AEEEGVEERT R E fe R o+ 2 E:£.001%
F ok y2=2752.23>p<.001 > BT EH B EEREFTHS B L REEL i E D
B BRI 465 o wAp AT (SRakyc 2003 F 342 2002 ; Hair, et al., 1998;
Joreskog & Sorbom, 1993; Kline, 1998 ) 45 ) » #5V g fie & 4 Bt > (€ § S ¥ 11
Aeq Ab o FERG R RAM N EREF S B FAE S AR DFE
FIET o Fl AR S B e R A iR KRS g e & - Cole (1987)
s B BV enGFI> .90 ~ AGFI> 80P » 7 4R 5 47 558 o 287 7 GFI-E.90 » AGFI
877 £ X B o m RMSEA 4 »+0.053]0.08% 4R 5 7 45 ¢hig fie (fair fit) - 0.08
$/0.102 & B 5 4 i i ;= (mediocre fit) ( Steiger, 1989; Browne & Mels, 1990) -
A5 RMSEA:09 > # &4 iifessi o

IR M ERBRT O HERA VAR M ERRA
5o £27)UNFI~RFI~IFI~TLI~ CFIT Iﬁifqﬁx’ %5 %_.93,.92,.93,.92, .94
B LB 0RE > T AR ERRAR DT RERPG L oG
B> % 0 % 2% 1 PGFI ~ PNFIZ PCFI = IE:}%&A,\ n i .63,.7587.76 0 B3P £ n
W
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PR B TR s B iﬁvﬁﬁ*’ﬁtﬁﬁiq\ﬁ*ﬁ—‘\ 2_ B —r1 PISA2003 FALE 5 i
RlSRAGFET F 2L

2 FANB VS BARESE *%#*ﬁﬁﬁbﬁ’fﬁﬁ*ﬁwiﬁiﬁii

Bt T E i fe iR i R T T * iy ot i e &
KB SR LY RS
7 p>.05 2752.23 2
RMSEA <.10 .09 A
GFI >.90 90 2
AGFI >.80 .87 A
S MUR LY RS
NFI >.90 .93 2
RFI >.90 92 2
IFI >.90 .93 2
TLI (NNFI) >.90 .92 H_
CFI >.90 94 2
ESE FEVERE S
PGFI >5 .63 H_
PNFI >5 .75 H_
PCFI >5 .76 H_
BE a2 MEN R E fe R ht S fa i£.001 % % -k 3 »PGFI~PNFI £ PCFI
4 TP 2@% Mg pe ko B4d4piR 5 £ #R% - Marsh ~Hau & Wen (2004 )
Bipdhp il g PEDE LY S ERMBETHLEL L RIEFORRL LI K
SUNERF AR e ER L HH R AREEREL L AR BLE(E
B oo Fp 7;‘*3_ R AR AL S HRARPSHF S EARE e ﬁfﬁ?ﬁf?—#ﬁ
TRt AT ARG R TR m?"f%ﬁiﬁo B e R o I EE 4 R

@‘ﬁ%%%ﬁﬁﬁﬁeeﬁﬁb@ﬂ“iﬁ%éﬁ“&§4mﬁﬁ“f
)*i%ﬁ*?”%%ﬁﬁﬁﬁeeﬁﬁ‘mﬁﬁ*ﬁiﬁ

TEAHCS ) R AR R S AR (measurement model fit) g2 % =1
Ho7% i fe & (structural model fit) 4c 123 =8> EE R L*%#mn‘ TR KB R
gumgxaﬁ Ph R 0T PR 0 15 K PRIk #mq% B 450 7 2 = (Bollen,
1989) c RIE s g ek M T4 BBERROFE{ FEREINY TR RIE
m@ﬂuﬁ%w 7050 T LR e R F %060, AL R ot
PR BNEEF X500, FEHEEE ‘*T#%s‘f;“ WRAFHE TR dakd
By THBEALRSBHETEE0 T AT ip rﬁg 390, B ig i
(Bagozzi & Yi, 1988) -

EHNERAS G MERRES T 0 & LT AT BB R T]

% f R EoE L E (1233.22~191.01 > p<.001) 5 4 3 7| 14 BR B4 e
Boligthi & 82 = B350 25 - B35 049 Hepy <3005 WAL R
ﬁﬁ?’%3ﬁﬁﬁi%ﬁ‘§”%%*&§§$$#:®% G & 6 R
R H.82-.82~98> 213 60; T BELLANIEDGEREEZESE
X_.47 ~ 54~ 93> “f FF 4 B 43> 50 0 H Ao j‘gi”:ii 50 1+ oo
SRESNERAS G 0 2 1 7 M R o ¥ LR (L
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BB TR S Y BB iR R S e tst 2 S — PISA2003 TR AL 5 b

Pl s ET F Lo 4E

=1458 22 2562 > p<.001) > B 4 $> 47 ¥ B ¥ L 3hchid kB E.28 8 445 A
£ B50 R o pib s Rp A 40 AN BEARIE ST AP Gl
3 12~445 155000 BREG 3 o BB RS AN L FRL AN ASF

EIFARG - FVEPAERTTLSRESORUHHRER - FrgA e
RRERETIOEEHEE

24t R ERR e BERR TR ENFE
e 0.82 0.47
Pl 0.41
a2 0.49
Fr A3 0.56
frAa 4 0.46
P45 0.38
gy 0.82 0.54
1 E2H 0.40
FEENE T 0.35
REAR S 0.66
HE 2 0.77
EKEFESR 0.98 0.93
%Ak 0.94
& e 0.90
B e 0.95
2 0.94

LAFIRG  FVEPRETTE SR = BREARA LT M R

B IE RN LN 2T B B LS
P BE TR 1.00
gy b 28 1.00
TR L3 12 A4 1.00

S ARG BV RO ERTE L *T#f%%i%ﬁﬁmi%

FEEAL P P AR AT RFHF BRI, AR D
% ¢ 358 ok (directeffect) ~ B4 % (indirect effect) 27 > #8»z% (total
effect) -
(=) FFA MG F Y B gl F F SR R 0 R
1 ZBtp S HBLRRIE DD B30k

FrHa G Bep A - FY P EFEE %“ﬁ*w B i 5

Fo AT BRIFFAM GHEY B B B2E A 5T HET 2
MR Y B iR i B dRonk (JRF T R $0.28) 2.001 A ¥k & (t=14.58,
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FRA MG BY Ry g %ﬁfuﬁﬁ 2 Bez—r1 PISA2003 FA4LE 5 6
Blok st ED] ¥ Lo 4R
Pp<001) RAFLADE? v EfFA M ARG Fd > L3 REDETHH o
2. Bte ik RO R I DI ok
ip;ﬁiﬁ?ﬁ%%&??%*#?E%ﬁ%°@2?%5?ﬂ%*’5
?ﬁ%%&ﬁ%%*#%ﬁ“i%ﬁ%(%ﬁ“ﬁ&QM)ém1%¥*ﬁ
(1=25.62,p<.001 ) :z8gm £ 3 3 8V H 0T 4 >0 5 REFTIEF E 3%
3. BhguE A LEE R
@%ﬁzv??ﬁ%ﬁ&%?%*#ﬁ%é%ﬂé¢W£ﬂzﬁm°ﬁ*i
FELEIEYVER IR RO Bock 2 BT REEY R
%ﬂéﬁw%oﬁﬁ’%&ééiﬁtﬁﬂﬁﬁﬁﬁﬁiﬁﬁ%%@ﬁﬁ’??
@%#?ﬂ%&??%*%ﬁ%ﬂiﬁw%°
BMKGE T2 M ASHE Y BB o 03 Y B RRE 4 R
3 ok 582 .05 BEF K -

A1) | HEEE2| | BI4E3| | A4 |HEES

.40

T ELEhi
.35
EIRERE
.08 :
LB 0
2E :
SH
44 . 77
B8 4k€B

SRR Rk

ZEEAR || FRHEE M 2

B2 F72 M~ S B Bl O RS IR S

(=) PR FV BB d § % S50 BRI Nl otk
it i - BRASEE L SALLY - BRI rEmgd > TLgpfr
IMGEEE VB PR RN FRETF RS
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FRAR T B R R kRS L S — 1 PISA2003 TR AL 5 b

Bl ET ¥ - L -8

yp 24 50 4 M l’ﬁ*ﬁﬁxé‘i’éﬁ’iﬁ%mﬂﬁ R R R (R 38 0.12)

i£.001 & ¥k 8 (1=2341>p<.001) > r§F 4 B (hi it § AP RB F Y 45
éﬂﬁ%ﬁ&§§¥*$°

%5 2 M 5‘31‘5#‘5?&5}5}%4‘?‘3*333“%%i%ﬁﬁf%ﬁﬁi%fﬁ‘ B¥3
R FLaEkE

FFAMGHEY S FYVHEREREE FAMNGHEEE

# £33 e
E Rk
% B 0.39 71.97
i 0.03 2.81
tiE 14.58*** 25.62***
TRk E 0.28 0.44
BRI E
LES 28.21
Bk 2.81
t & 10.04***
ek (E 0.12
***p<.001
L~ BBk
UAFnfpF A B g et A B 4 B ¥ 3k (Rubin, Bukowski, & Parker,

1998) > i v LRt g G r4ik GF AR B SRR D R KGR SRR S H 2 B e
B % (Alexander, Entwisle, & Kabbani, 2001; Davis, 2001, 2003, 2006; Freese, 1999;
Griffin, 2001; Hamre, & Pianata, 2001; Klem, & Conell, 2004; Ladd, Birth, & Buhs,
1999; Ullah & Wilson, 2007; Umbach & Wawrzynski, 2005 ) -

AFTRGAPMIES  ROFAMG  FY P RTTE *ﬁ-‘uﬁﬂfﬁ? b8 N
790 70 PISA2003 4 ik s i s TR TN 4 % %ﬁb FrtEF A M
FY AR OB BN LRSS T ARSI P R 4
B fe RApth d o B EFERE TRV Y AR AE S REREN AR R
mwﬁ%ﬁﬁowiwﬁ\ﬁvﬁﬁﬁﬁéﬁiﬁgwﬁﬁﬁﬁawi%%aﬁ
GEY S eq BPEL U EE I LA P A ] gk
& (Cassidy & Lynn, 1991; Connell & Wellborn, 1991; Davis, 2003; Entwisle,
Alexander, Pallas, & Cadigan, 1987; Grolnick & Slowiaczek, 1994; Minuchin &
Shapiro, 1983; Perry, 1998; Rietz, 2001; Turner & Meyer, 2000 )- & ## 7 13453 &
FHFALE FRF AP SR > A BB RE -

=~ ER
gt ARk R AR RV - 2 e AT T HTRKITR
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PR TR~ Y B e B S 2 S PISA2003 TR L 6
Rl s § o L - B
MT R AL TOFANGEEET Y RREN BFF LR Sk
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